“Q990)

Sivthelntemahbrad Conforomnce o
me«% andl CcaJLLn-n‘v\S Secwhe
Fasrbanks, i,

ey 532855

\
EDUCATIONAL FOLICY AFFECTING JU/7HOANSY IN INDEFEMDENT NAMIEBIA:
MINQRITY NEEDS IN NAI;DN,BUILDING CONTEXT

Faper submitted to the Sixth International Conference on Hunting ana
Gathering Societies, Symposium on Education and Language Fnlicies
Toward Hunter and Gatherer Societies 1n the Context no+ Modern Mation
Ctates. University of Alaska Fairbanks, May 23 - June 1. 1290

Megan Biesele John S. Lambert Patrick Rickens

Co~director Subject Adviser Co-d:irector

Ju/wa Bushman Rehoboth Administration Ju/wa Eushman
Devel. Fndn. Rehoboth, Namibia Devel. Fndn.

Windhoek,Namibia Windhoek.Namibia

INTRODUCTION

The independence of Namibia, Africa’s last colony., 1z now
assured: free elections took place in November., 1989 and a
draft Constitution was adopted by a Constituent Assembly on
December 22 1989. Finalization of the Constitition and the form
of government began January 12, '1990. By the time the present
paper 1is delivered in May, 1990, in Alaska, the new government of
Namibia. with a South West Africa Feoples Organization (SWAFO)
representative majority headed by Mr. Sam Nujoma. will be
functioning. This paper as delivered for pre-conference
publication addresses the present moment of educational chalienge
in Namibia in the context of political developments to date.
Further events taking place in what promises to be rapid
implementation of new educational policy between Jarnuary and May,
1990, will be added to the oral presentation at Fairbanks.

All discussion of educational needs and possibilities
characterizing ethnic minorities in Namibia contributes to the
discourse on national educational needs now emerging for all
Namibians. The country is now committed, in the wake of apartheid
and "Bantu Education,” to equal educational opportunities for
all. Yet building a nation of equal citizens from the ashes of
separate development is far from easy. This newest nation on the
planet, Namibia, contains one of the most senior of the planet’s
cultures~-the Ju/’hean Bushmen, who even up to today have managed
to get round the strictures of an imperialist foreign
administration to hunt and gather for much of their food. Their
aspirations toward self-development as farmers have been
repeatedly set back by this admininstration®s highly
discriminatory policies toward them as “people who cannot govern
themselves" (Marshall and Ritchie, 1984, Ppassim).

Special attention to the doubly disadvantaged situation of
“Fourth-World” Bushman or San peoples within this state now
emerging from apartheid has been paid by the SWAFO leadership 1in
its planning. Dr. Kaire Mbuende was commissioned to write a
background paper on the San and the transition to 1ndependence as
a contribution to the national programme of action now being
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readied. He saig these people had experienced "colonial
domination 1n a way that set them apart from the other African
Population groups...what sets the San apart from the other groups

cruelty through which 1t was transformed. " {(Mbuende. 1989, wal.)

.Because 1t supports this view. an NGO like the Ju/wa
(Ju/" hoan) Bushman Development Foundation can Play a part in the
assessment of Special needs of this minority and contribute a£
the same time to general national planning. Each ethnic group
(there are more than a dozen in Namibia) has 1ts special historv an
Catalogue of needs. Unless these needs are addressed, the eFForf
to build a nation of eguals, equally respecting each other, will
not succeed. The JBDF has a ten-year record oF-success as an
anthrouologically-anormed development Project, and.it jis backed
by ?early forty years of Close friendship and #amiliarity witﬁ
Ju/* hoan communities., In Preparing needs assessments for
submission +o the new government and to fundinag agencies, JEDF
€onsults i1n detail (and in the Ju/*hoan language) with the people
concerneq. JBDF celebrates the arrival of independence'1n Namibia
because it means the Ju/’hoansi, along with other Namibians, can
at last make their own wishes known on matters that concern their

Since the JBDF began active work in the Nyae Nyae ar
decade ago, the rate of change affecting Ju/’hZanszyandao::e‘:
Bushman peoplgs has great1y accelerated. Since the implementation
QF UN Resolution 435 on April 1, 1989, change has seemed to
§ncr§ase geometrically in Namibia, with the world’s attention and
its znfprmation media suddenly focused on what was for two
generatzops a stagnant backwater under repressive and illegal
South African occupation. Now that independence is on its way, the
wqrg of the JBDF must expand beyond facilitation of whatever
limited development and selF-determination was possible under the
heavy arm of the South West African administration, to the
promotion of Ju/’ hoan participation in the creation of a national
democracy (see Biesele, 1990).

) Prominent among challenges to such artici i

is equ;ation. New educational appréachesg-beyonzagggz, oF courses
traditional Ju/’ hoan socialization/learning of subsistence
knowledge AND the repressive, autharitarian S.W.A. educational
system available to a few Ju/’ hoansi since 1962--

are‘needed to enable Ju/’ hoansi to take part in a democratic
nat}onal and international life. JBDF has been asked by a local
Ju/ hoan.grassroots community organization, the Nyae Nyae Farmers
Coa?eratzve, to join with it in planning and presentatiaon of

Ju/? hoan educational aspirations to government and funders.
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faced with the necessitvy of rapid change in other parts of a
remote and drastically ungerdeveloped countrv. Al1 Namibian
educational policies will after all be across—~the-board, and all
decisions will depeng an the finances andg priorities of the new
government. Within the framewori o< Namiv:2a's first open anag
democratic educational svstem., we see a remarcable consonance
with the =ocial and economic goals and methods already 1n place
within current Ju/’hoan community projects. wWe hope that the
ongeing work of social. economic ang DErsonal transformations of
these recent hunter-gatherers will contritute to the naticnal
goal of educational renewal.

PART I: ASSESSING NEEDS

Fublic education’in Namibia since 1948 has been informed
and dominated by the Verwoerdian policies of BRantu Education *rom
South Africa. In Namibia. the Van Iyl Commission Plan, the
Evucation Ordinance., and the work of the Odendaal Commission
-—to name only a few sources—-created a very deliberate.
coherent., detailed and psychologically refined public education
system that has the following characteristics:

1. the division of black and “"coloured” Namibians into
ethnically Ssegregated administrative units responsible for
education and social services;

2. separate, redundant bureaucracies for educational
administration, all responsible in a rigid, hierarchical
structure to the South African controlled Department of Finance
and Central FPersonnel (civil service) authority;

3. the imposition of a repressivé, alienating curriculum and
Pedagogy and requirement of Afrikaans as first language and
medium of instruction;

4. unequal financial and addministrative policies and
procedures that favored whites and “coloureds" over blackss

S. creation of a politically and often culturally
compromised middle class of black and "coloured" public employees.
including teachers.

Some ethnic groups-—thaose whose racial grouping is not
black or whose home language was already Afrikaans ("Coloured"
and Rehoboth Basters)-—fared better than others. Pupil/teacher

the early fifties to the present (Ellis, 1984, p. 83: S.W.A.
Dept. of Governmental Affairs, 1988, passim).

The net results of South African educational policies in
Namibia vary from area to area; but on the whole, the overall
effect has been te severely limit the African student enrollment
beyond the first few Primary years, an effect which during earlier
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YEArs was an open oublic policy toward the education of Africans.
The ratio of enroliments in Namibian schools between first year
af primary school {Sub a) and the seventh year (Standard S) has
been S74:1. one of the lowest in all of Africa (UNIN 1986, p.
S12). One implication of this practice 1s a high 1lliteracy
rate. Unfortunately, because the records of this system have been
kept by South Africa and its colonial admlnlstrators, reliable
exact information about own—language or other literacy rates
within the whole ropulation of Namibia is not available. Informed
estimates set the illiteracy rate at around 60% of the total
population.

Even those statistics that do exist for Namibian education
illustrate clearly that those whom the South African
administration has classified as Bushmen have suffered more than
others from the public education system. Among this ethnic
group--whose numbers are estimated by the administration as
totalling 35, 000--the figures for pupils as a percentage of total
9roup population 1s a mere S%. This 1s less than one-sixth of
the comparable rate for the groups in the neighboring parts of
the north (Owamba. Favango, Caprivi, Hereroland). Illiteracy in
any language among the 4,000 or so Ju/wa people of eastern
Bushmanland is estimated at 95%--not an unexpected figure
considering that there Was no school in eastern Bushmanland at
all until 1962, and that this first one was a Dutch Reformed
Church mission school.

The rest of the 35,000 "Bushman" Peoples in Namibia have not
been even this lucky, educationally speaking. A chart and map
(Figure 1) show Bushman Khoi and San language groups and their
numbers and distribution in the country. All groups but the
Ju/?hoansi have been dispossessed of their land. The few schools
available to this dispossessed 31,000 people have existed as a
handful of army-base schools in the north and two small church
schools in the Gobabis District, where Bushman people live by
scattered handfuls on white and Herero farms as underpaid
laborers or squatters.

Today most of the 35,000 people classified as "Bushman" in
Namibia have no land on which to produce food to eat and are
increasingly without work. Many have been squatting and begging
or doing ill-paid work for others for so long they never had the
chance to learn how to hunt and gather. The tlassification :
"Bushman" is a wastebasket into which many sorts of people living
on the lands of others or on communal lands=-~—nat only those
readily identifiable as Bushmen—have been dumped. Thus they are
deprived of the right to farm and survive. Between 1982 and 1986
over 3,000 people were dumped inte the classification. The
Population classified as "Bushman” declined from malnutrition and
disease by SZ in the decade of the 1970’s.

The Ju/” hoan people of Eastern Bushmanland, called Nyae
Nyae, some 4,000 out of the 35,000, are the lucky ones: they are
still living on a fragment of their ancient land. The only people
in Namitia who lived solely by hunting and gathering a generation
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%30 are also the only People classified as"Bushmen" left with
real residential ties to their foraging territory. The
concentration of members of one ethnic Qroup in the Nyae Nyae
area was responsible for the establishment of & school at
Tium!kui, the administrative center.

Even if South African mission schools and the National
Christian Education Philosophy of the later public schools
had been truly part of the solution rather than part of the learnir
problem for Bushmanland (as they actually are), there s sti1ll yet
a more severe 1mpediment tg successful formal schooling i1n
Bushmanlandg: the Afrikaans language problem. Afrikaans 1s simply
a foreign language for most af the school-age children in
Bushmanland. There is in this area no tradition of commerce,
employment and public activity enForcing the 1earn1ng of
AFrikaans as a lingua franca for social and economic survival.
Among the Ju/’ hoansi from the more than twenty nlores
(traditional Subsistence areas) in eastern Bushmanland, not more
than half the villages have one or two adults who can speak
Afrikaans,

And yet the present public school at Tsumkwe is run by

the administration from Windhoek Just as though it were in
Windhoek, Children who know and speak only Ju/wasi are taught

Among the 5% of the total "Bushman® Population who enter
formal schooling, the drop-out rate is extremely high. In a
normal year, there are only 2.5% of the students left at Junior
Secondary leve} of those who entered together at primary level.
There are no senior secondary level classes offered anywhere,in
Bushmanlang,

The administration of Bushmanland schools is left to the
Department of National Educatinn, which is part of the colonial
central administration. This department is the descendant of the
Bantu Education authority, staffed and run largely by white South
African educated civil servants. Because of the Bushmen’s unique
status as an ethnic and linguistic group for whom not even a
Bantustan administration was develaoped, Bushmen have virtually no
control over their own schooling. Even their formal, transcribed
and signed requests (as recently as August 19g9) to have
instruction in Ju/wasi and English replace Afrikaans in the

_ From a social and learning environment characterized by
llnguxstic, Curricular and administrative exploitation and



changes i1n its history. The substantial victory of SWAFO in the
United Nations supervised elections 1n November assures the
implementation of SWAPO® s transformational Programme for
eaucational reform. In its overall social developmental aspect,
this programme is intended to “enhance the unity of the people,
promote socio~cultural development anc inculcate a sense of
Justice andg solidarity.” (Angula 1999a). The first and Figheet
aim of the new Namibian Public educational authority 1s that of
nation-building, creating from more than a dozen distinct 2thnic
groups. exploited as such by the South African government, & new
coherent national unity of free Namibians.,

For a minerity ethnic group like the Bushmen--whose very
ethnic name is a frequent racial slur among some other
Namibians-—the advent of such changes is a challenge of
conscientization of extraordinary dimensions. It involves social
interaction in such areas as deciszon-making, consensus
processes, identification of kinds of authority, sharing of
responsibility, adjustment of boundaries between personal and
social rights~-all within their own language. The Nyae Nyae
Farmers Cooperative has since September 1988 been engaged in
these transformational learning processes (Biesele 1988). The

the new Ju/wasi orthagraphy of a constitution for the Nyae Nyae
Farmers® Cooperative. Thisg process has already integrated
successfully adult literacy learning within a very practical,
very ad hoc context.

The emphasis here on the learning of social-political skills
in a practical use of “own—language" literacy training reflects
the integrated, nation—building components of NIESIN (National
Integrated Education System for Independent Namibia (Angula
1989b) It is an essential part of this system that use of the
mother tongue within all Namibian communities play a fundamental
role in the attainment of a shared sense of national identity:
"National reconciliation and mutual understanding require
effective communication and objective knowledge about our society
and its various communities. The teaching of mother language
will enhance intra-community communication while the teaching of
English enhances inter-communities and international
communication, " (Angula 1989b). Mother-tongue literacy is also the
instrumental learning objective of the major commumity

The current educational projects being implemented by the
Nyae Nyae Farmers Cocerative arise organically from the coherence

establishment of wells, cattle herds, dryland gardens, and crafts
marketing, there is now a realistic and functional connection
between on-going community Processes and the benefits available
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through the ski1lls of literacy ana numeracy. This carefy]
Planning for naturallv integrated spheres of development avoids
the pitfalle that beset those stereotypical literacy Programmes
that fail: V1iZ.., the d1scsntznuzty between literacy learning ang
other log1cally Prior socio-economic changes necessary to

motivate and sustain learning (Wongoola 1958, P. 173,

To summarize, it 1s 1mportant to Rerceive cliearly that for
at least tiiree reasons, the Juswa communities of eastern
Bushmaniand are naw 1n essentially an 1deal "moment" of
2ducational need se far as literacy andg basic propaideutic
learning skills are concerned. First, because o+ the 1ndependence
Process. the Bushmen are sharing with other Namibians the
transition of concepts of social and political identity. This is
not only an added challenge, Lut a clear positive factor 1n
educational development. (8) The Bushmen need to acquire the
communicative skills of citizenship to insure their meaningful
participation in & new socisl dialogue of their country., Th1s
must begin with literacy in their own language.

Second, because of the work of the JEDF and the
establ@shment of the Nyae Nyae Farmers Cnoperat1ve, the
economic and socia}l basis for the necessary skills to be taugnt
are clearly demonstrable right in the n'ores themselves. “Les
Cooperatives et l’alphabetisation ont pu se developper de maniere
complementaire., (Abdelkader 1987 p. 17)

And third, there is alreaay developed between the Ju/wasi
an§ the Foundation & relationship of mutual endeavour angd trust
which makes Possible the kind of culturally sensitive research
necessary top Produce truly effective teaching materials in
Bushman orthography. The orthography to be used has been
developed under the auspices of the Foundation through the
cgllaboration of linguists Patrick Dickens and Jan Snyman of
thwatersrand University and UNISA. respectively (Snyman, 197S5).

The proposed Literacy anag Numeracy Filot Froject, therefore,
dddresses the following educational objectives;

) 1. 'through its overall relevance to felt Bushman needs and
its Providing education by the people for the People, to create
a.posxtzve, practical image of the role of systematic learning,
either formal or non-formail; V

o 2. to develop basic literacy skills across the community in
tu/wa orthography, permitting later language skil}l transfer for

he.lgarnzng of Englxsh, the official language of the new
Namibian government;

3. to integrate numeracy, literacy Practice and record-

keeping skills with agricultural and financial planning necessary
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for succesziyl small farm MEn&gement:

lat:ions 1nto written Ju/wasy) an
2Nt communications through
@n 1n Englist or other Namibian

4. +to bLegin ‘througn
introgucticr of ths 1dea o

writing for purposes of wi.car
languages.

FART II: SOCIAL AND LINGUISTIC DISFLACEMENT
1. The Educationa: Failure., 1R&2-1789,

Clearly, then. Cne exolanat:on for the spectacular Previous
failures of the educationa. z/stem available tgo Ju/*hoans: can be
found Primariiy in the comblete neglect of Ju/® hoan culture ang
language. It seems Obvious that gz child coming for the first tipe
to school from a village 1n the bush would receive s cultural
shock, yet nothing in the @ducational system as implemented by
the Tium'ku: schogl WAasS designed to lessen the child’s sanse of

Apart from the physicai Surroundings of the classroom
itsel¥, consider the strange and d1ecomFiting nature of the
Followlng aspects:

1) Formal instruction instead of the traditional “learning
by watching" method. "Formal instruction* includes d1sc1plin1ng a
child {(possibly by beating) for disobeying the teacher. No such
system of discipline exists traditionally.

2) Being taught the South African "Cape Syllabus®. Here not
only is everything strange to the Ju/* hoan child, but much of it
is irrelevant, or at best, wrongly emphasiczed. To cite a light-~
hearted example, we once saw on the blackboard of a Standard 2
class, a teacher*g composition about. pet animals. As pets, it
mentioned dogs. cats ang tcrtozses, and how they should be given
food and water every day. The fact is, though, that tortoises are
not pets at ali among the Ju/” heansi but a highly Prized food.
You don’t give your tortoise lettuce and water every day, you
roast it and eat jt! But 1n a more serious vein, a fourteen year
old boy, having passed Standard s, could tell us al}l about the
South African Battle of Bloog River in Natal, but did not know
that hisg grandfather’s bxrthplace. a town called G/am, had been
rezoned into so-called Hereroland East by the Odendaal Commission
in 1969.The same boy, from geography lessans, knew about the
Mediterranean climate of the Western Cape, but had little idea
about the unigueness of h:s own 1mmediate environment.

3) Peing taught in Afrikaans from the very beginning. Not
only are the sounds and grammar of this language foreign to a
Ju/’hoan. but there are Frequently semantic mismatches between
Afrikaans and Ju/” hoan concepts.

Apart from these "cultural and linguistic shock” reasons for
the failure of the system., two Supplementary reasans may also be
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a4y Underquale1:at1on of teachers, This 13 & eneral black
‘@am:oian problem. but it s exacerbated 1n Eushmaniand oy the
#C1 that ngo teachers are Ju/’hoan—speakxng. No Ju/’ hoan has ever
been traineg 48 & teacher, althougn Several have reached the
educational level from which they could have been VOut were never
informad of this cpportuthy).

33 Ju/’hoans1 rarente, themseives Quite uneducated, do not
322 the valye of education, and do not encourage theyr children
to go to scheol, gr force children who drop ouE. to return.

2. Ways tg Arrest the Crisis.

l_“l:uth the coming of Namibian independence and the intense
POliticg) activity during 1989, many Ju/’hoans1 have become aware

would not be unreasonable to expect the Ju/ heans: to become an

1) Formal versus Traditional Teaching. This is one aspect of

;he'present System (byt excluding corporal Punishment) wh?ch we
elieve should not be changed. g “western" kind of education
would pe best achieved inm g classroom/schgol Situation.
UnFortunately because of *the Scattered nature of the Ju/’bkoan
CDmmunxty{ this woulg have to pe a boarding school (as the
?fgsent TJum!gui School is). 7o soften the change from village
;1 f to boardzng school, i< finances permitted, two or three

mall sup 4 and B day Schools coulg be established in areas where

to relate €asily to what they are learnin isiti

g. THe acquisition of
n::wledge snould thus begin with the child’s Present social ang
andur'al envxronTent and radiate outward to other times, Places,
Too Teople. Jus hoans i should pe consulted in drawing up the
o 4l content of Syllabi for subjects such 4s geography
lstory, nNature study and language. ’

gance with the new government’g educationa) policy, as well
ng sgung eggcatlonal practice. After this, children would
ght in Engiigh ‘having studied this language as @ subject

the Preceding four years). During the years of English 846



medium :instruction, :t would be benefic:zal 1¢ teachers .
Speak Ju/"hoan, and Sive =xplanations 1n this larguage s
whenever this was TIEC@SSsary.,

literate 1n Ju/" hoan, these students will be emplovee i1nm
collecting lacal gata for the future school syllabys ;- the

Ju/ " hoan medium (for 2xample, writing down folktales, and
traditional knowledge of the fauna and flora) ae well ac
translatxng texts from Afrikaans andg English where recessary. Th

ould
= we

4) Teacher Training. It is essential that Ju/’ hoans, TRCElue
teacher training as soon == possible. Orlv :m this Wwavy will an -

ippropriate syllabus Le sole to be proper:.y taugnht, .
class is also now actively engaged in inventing t:"m:nalogy For

3) Adult Literacy Frogramme. An adult iteracy zcheme shay.g s: the description of language.
G of immediate

1

implemented 1n the v1llages. Apart from bein . )
benefit to the adults themselves. it may alsc serve 1o 2nCowrags It is the intention of at least one these students twho has
parents to keep their children at school. already reached the aPpropriate level of educat:on: to train as
teacher ang eventually teach in the Tiumikui school.
54 Effecting the Change: Work 1n Progress. - i

< Child Literacy. Several methods of teaching children to read

and‘wrlte have been examined by JBDF, and it 1s hoped that when

independence of the Ju/"hoansi. has joined the Nyae Nyae Farmers Ju/*hean is eéventually established in the school. literacv :nm it

Cooperative in trying to spearhead the urgent educaticnal chanaes will be taught by a progressive literacy method such as

needed in Bushmanland. Eoth organizations recognise that without §£§%££DQHED to Literacy (Rodseth, 1975), Appropriate vocabulary
apprapriate education, economic :ndependence will remain out of Collection for the 1mplementation of this method 1is to beagin shortly.

reach. 4 | . . )
. Qdult Literacy. It 1s the intention of JEDF to establish s
Activities currently 1in progress which are 1ntended to mobile adu;t literagy scheme late in 1990 or early 1991, The
cantribute to change, or at least ameliorate present conditions exact dgtaxls.af this plan will depend on financial resources,
are as follows: but it ig envisaged that eight villages will be visited three
t}mes a4 week for one hour. It isg éxpected that as the benefits of
1) Six month Pre-school Curriculum for Language and Social IlteracY become better known to the adult Population, they will
Support: an interim emergency measure which will PUt a higher value on their children’s education,
naturally fall away when Ju/” hean eventually becomes the PART 1717.
medium of instruction for the first four years at school. iII:

The JEDF, which works primarily for the economic

EDUCATIONAL CHANGE AND CULTURAL CONTINUITY

Although two “official" practical JBDF believes that people ran only meet change with the

ted for Ju/’hoan in 1968 and agalir - tools they possess when change comes, i.e. with the ever-evolving
:ultural heritage they walk around with and use as naturally as

language. From one point of view it may be considered fortuns’ t:?y breéthe: The chairman of the NNFC, Tsamkxao #0ma. expressed

that these orthographies were not taught because they both fa.- .S belief as well when he wrote to the S.w.aA. Department of

short of accurately representing the phonemic contrasts of t°¢ National Education shortly before the first Namibian election:

language. On the other hand, as has been the case with scme ¢ ; "y
the South African black languages, native speakers, having . for our
attained literacy, have a way of sorting out their own -
arthographicai problems.

2) Ju/?hoan Literacy Classes.
orthographies had been crea 3
19877 Ju/’hoansi were never taught to read and write their cw

1 people in the Tium!kui area. Wouldn’t it be goad if two new
4nguages, our own (Ju/’hoansi) and English, were to be added to

e school Curriculum for our children? We want our children to
earp in their own language. we feel that if they only learn in a
‘Ofexgn language, Afrikaans, they do not learn well,

However, since no ane bad been taught, JBDF devised anothefq4
orthography, based on the scientific work of J.W. Snyman (1_'
and at present several Ju/"hoansi who are already literate V'

Afrikaans, are being taught to read and write their language'ﬁ
Progress has been extremely rapid, and we expect the studenf,
be fluent readers and writers within three months (classesarﬁ
held for three hours a week). The rate of the students’ Pf°2.
attests both to the Correctness of the orthography as well é°
the pride the students take in their language. This pride 1% wil]

negatively reinforced by their aversibn to Afrikaans, whlcmrﬂ- . See the be
although up to now the lingua franca of the country, is reqi‘
by the Ju/’hoansi as the oppressors’ language. Once complete

%, “"The next thing we see is that English will be a big thing
20 our country’s future. Learning Afrikaans alone will not help

“For ¢

Ju/’ hoan Perceptions of the edgucational moment as a critical one
hem have beern greatly ennanced by the mrmroee o o CT1
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toward economic self-csufficiencv via the NNFC. In the absence cf
cther over-arching communicaticnal svstems and of a local
government structure., the NNFC has taken on wide communicational
and educazt:iconal functicns. IL was in the context of a meeting of
Farmers Ccooperative representatives that Tsamkxao #0ma
articulated the following sense that economics anc educational
development are today inextricably merged:

*If the children got good schooling? Some of them could
get work 1n hospitals. medical work, and some could teach
children in schoels., and some could be pelice, and some could
work i1n offices and do secretarial work; there’d be men’s work
and women’s work. Qr they could have stores or some could learn to
work on machines. machines that build trucks., or machines that
work with fire (welding)., because these days people don’t just cdo
one thing but do lots of kinds of things. Some are truck people
and others are welders and some work on truck machines and others
keep hostels for school children. Some could go to work for
the government in another area, maybe in water-works, or some
might be in agriculture, ang many of them might want to work in
water detection and borehole drilling.

“If they had a chance to learn these things, they’d
know how to do them. My heart burns for them to learn. That'’s
how work would go forward...

"Others could learn how to take care of cattle. Some
could be cattle people and some could be veterinary clinic
workers. Some could learn cattle care and some could learn
cattle medicine. Others could teach people in the bush about
cattle work. Some could learn about the diseases of cattle. Some
could learn how to vaccinate cattle, and others could learn about
pasturage. They could learn about the grasses which make them
sick, and the grasses which make them grow..."

This energeti¢ vision contrasts with the rather fatalistic
opinion expressed by the same person in 1987, prior to the new
sense of passibility heralded by the coming of UN Resolution 43S.
the UN Tranmsition Assistance Group, and, most importantly, SWAFO’S
people—-powered campaign:

“«e.0ne thing I see is that my children have come to
fear schooling. They fear it because they fear being beaten. So
they’ve all separated. left school and gone off in all
directions. Every time I'm in Tjum'kui I see kids who aren’t N
in school. They say they’re tired of trying. They got along all rignt
with the earlier teachers, but now there’s no understanding with
the new ones. All they see is pain.And that’s why they go about
avoiding school these days. They don’t want to be there.

“A while back we went to the (school administrator) and
asked, "If beating a child makes him leave school, what good does
that do?” And all he said was "MMM.’ So we said, misbehaving 1%
one thing. If a child acts badly on many occasions, and the
teacher discusses it with the parents so they understand each
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systems. .nown via anthropolcay as systems o0F socialization,
successfuly conveying i1nstrumental knowledge and values o
succeeding generations. Feople thinking of the design of 2 new
2gucetionai approach that would build on the strengths of the

1%}

Ju/’hoan system nave emphasized that shkills i1n reference to scit:in

classification., observation, story form and content,
communicational skillg, as well as scientific data are alreagdy
provided for in their socialization patterns prior tc literacv.
These patterns are based on experiential learning, oral
tradition, and ritual-—and enshrined in the mother tongue-—rather
tham on what we in literate societies have come to see as THE
paradigm situation of education. with teacher-learner roles
distinct. and, too often, a one-way (top—down) flow of
"information” in place of usable knowledge. The educational
moment 1n Namibia seems ripe for the Judicious application of

insights this “"radical": the word after all means a return to roots.

In other parts of the world. similar opportunities for
educational renewal are being acted upon already.
Cultural Survival Guarterly i1n 1989 devoted an entire issue
to the politics of native language and educational renewal among
North American indigemous peoples. Caral Cornelius Mohawk writes
that “many Native americans are in a phase of language renewal to
counteract the effects of (an assaultive educational) history.
Although the research is scarce, it has been found that when
Native American children learn in their own language, as well as
English, they not only_ gain a sense of place within their own
unique culture, they also achieve more in their English and
academic classes.” (Mohawk 1989, p. 1S). She also cites Robert
St. Clair’s observation that in traditional education "learning
takes place through participation and the experience of living."
(St. Clair 1982). Such observations are leading to a pattern of
cultural renewal in education whith will improve not only self-
esteem but also cognitive academic functioning for these Seneca-

speaking children.

In the San Francisco Bay Area an urban American Indian
preschool has become a focus for general political and cultural
renewal in the community (Lobo. 1989). Parents and grandparents
became "cultural consultants” in their children’s transition to
the culture of school, and in that way were included in a process
of creative, rather than substitutive, adaptation. The idea of
"cultural rights" has begun to emerge in a way which revitalizes
both school and community.

Modern educational concepts also current in North America,
such as "whole language pedagogy, " whose basic notion is that
people learn language by submersion in it, i.e. not by mastering
small parts and putting them together but by talking, reading
real texts, writing stories and acting them out,
etc. Such an approach holds out promise of what might be thought
of as "self-literacy” in a culture now becoming literate: the
Ju/’hoansi, for instance, will be able to became literate in
their own language by reading and telling their own folktales,
and by having opportunities to reinvent old ones and make new
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dramatic presentatior of fzlhtales: new attention to the old art

of storytelling.

CONCLUSION

The chance to help Ju/*hoansi and similar minorities, 1n the
context of a national transition to independence. toward
literate participation in their country and in their country’s
educational system 1= an exhilarating one. The actual execution
of plans will be lengthy and frustrating, but the notion that a
people with one of the mest ancient cultural traditions on earth
may provide clues to the liberalizaticn of education, to its
becoming more relevant at & time of pelitical renaissance on &
national level. is well worth the effort. In almost every other
situation one can think of when a non-literate culture has becom®
li1terate, the process nas normally involved a kind af cultral
rape. But if the transition to literacy can happen in the cultural
context of the people. that could be real empowerment, the kind
that opens people, rather than keeps them closed, to neighbors
from whom they have been tao long and tragically separate.
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